The Seven Principles

The American Association for Higher Education (AAHE), published the "Seven Principles for Good Practice in Undergraduate Education" in 1987.  The principles, created by Art Chickering and Zelda Gamson, are based on decades of research on the undergraduate experience and include the following key practices to improving teaching and learning:

(1) Encourage contact between students and faculty. 

(2) Develop reciprocity and cooperation among students. 

(3) Use active learning techniques. 

(4) Provide prompt feedback. 

(5) Emphasize time on task. 

(6) Communicate high expectations. 

(7) Respect diverse talents and ways of learning. 

Source: AAHE Bulletin http://aahebulletin.com/public/archive/sevenprinciples1987.asp?pf=1 
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Ideas on Using Technology

“These ideas are coming from faculty and administrators, based on their own experience as teachers.”

Source: Implementing the Seven Principles: A Library of Ideas for Using Technology as a Lever Stephen C. Ehrmann, March 2, 2003

Hundreds of Ideas http://www.tltgroup.org/seven/Library_TOC.htm
From an evaluation of four online courses (see source citation below):
(1) Contact: Give clear guidelines, policies for interaction.
”Do not send technical support questions to the instructor; send them to…”
”The public discussion form is to be used for all communications except grade-related questions.”
”I will make every effort to respond to e-mail within two days of receiving it.”
”I will respond to e-mails on Tuesdays and Fridays between three and five o’clock.”

(2) Cooperation: Create well-designed discussion assignments for meaningful cooperation.
Make discussions have a clear focus (it is not enough just to require weekly participation).
”For example, one course required each of four students in a group to summarize a reading chapter individually and discuss which summary should be submitted. The communication within the group was shallow.”
Better to do all of the following:
Require participation
Keep discussion groups small
Focus discussion on a task
Make tasks result in a product
Engage learners in the content
Give feedback to learners on their discussions
Evaluate the quality, not quantity of postings
Post expectations for discussions
(3) Active: Require students to present course projects.
Students can post case study solutions. Others critique. Case presenter updates and reposts solution and new insights or conclusions.
Instructor refrains from intervention, providing overall reaction at close of all presentations.
(4) Feedback: Provide information and acknowledgement feedback.
Answer questions
Acknowledge receipt of information or question
Give feedback to discussions “on time” (not after students have moved on to other issues)

(5) Time: Require time on task.
Give tasks with deadlines.

(6) Expectations: Give challenging tasks, sample cases, and praise for quality.
Require students to apply theories to real-world situations, not just recall facts or concepts.
Give examples or models for students to follow, e.g., exemplary posting or project.
Publicly praise exemplary work.

(7) Diversity: Allow student choice among project topics.
Provide guidelines for choosing topics, e.g. discussion assignment in which students research, present, and defend a current policy issue.

Source: Developing an Online Course Using WebCT, West Valley College, from Seven Principles of Effective Teaching: A Practical Lens for Evaluating Online Courses at http://www.westvalley.edu/wvc/trc/seven.html. The site reports “This article was originally published in The Technology Source (http://horizon.unc.edu/TS/) as: Ann Luck "Developing Courses for Online Delivery: One Strategy." The Technology Source, January/February 2001. Available online at http://horizon.unc.edu/TS/default.asp?show=article&id=834. The article is reprinted here with permission of the publisher.”
“Analysis of the research literature (Chickering and Gamson 1987), however, suggests that students must do more than just listen: They must read, write, discuss, or be engaged in solving problems. Most important, to be actively involved, students must engage in such higher-order thinking tasks as analysis, synthesis, and evaluation.”

Keep “lectures” short; promote discussion, reflection, integration. (Allow students to consolidate their notes by pausing three times for two minutes each during a lecture; insert brief demonstrations or short, ungraded writing exercises followed by class discussion; separate mini-lectures with small group-study sessions; use case study methods; consider debates, role plays…) 

Source:  http://www.ntlf.com/html/lib/bib/91-9dig.htm 

“The Learning Pyramid

“The Learning Pyramid. The learning pyramid originates from the National Training Laboratories (NTL) for Applied Behavioral Science, 300 N. Lee Street, Suite 300, Alexander, VA 22314, USA. The percentages represent the average "retention rate" of information following teaching or activities by the method indicated. In fact this diagram was originally developed and used by NTL in the early 1960s at NTL's Bethel, Maine, campus, but the organisation no longer has or can find the original research that supports the numbers given. In 1954 a similar pyramid with slightly different numbers had appeared in a book, Audio-Visual Methods in Teaching, published by the Edgar Dale Dryden Press, New York. Bligh (1998) gives some evidence for the effectiveness of different teaching methods.” Source: Problem-Based Learning: Exploiting Knowledge of How People Learn to Promote Effective Learning by E. J. Wood in Bioscience Education E-Journal, Vol. 3 http://www.bioscience.heacademy.ac.uk/journal/vol3/beej-3-5.htm
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