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	Fractured Fairy Tales of Plagiarism Detection

	
Short Description: 

	 
	Using plagiarism detection technology tools (PDTT’s) to promote academic integrity carries an absurdity like pretending that the naked emperor wore clothes. The tools operate more like the blindmen and the elephant, violating standards of validity and reliability. Yet thousands of schools use them. This presentation will identify the failures of plagiarism detection tools, including student “workarounds,” key concepts for safely using such tools, and a research-based “assignment development checklist” to lower probability of plagiarism.

	
Abstract: (Click here to enhance readability) 

	 
	The proliferation and use of plagiarism detection technology tools (PDTT’s) carries an absurdity like pretending that the naked emperor wore the finest of clothes (Anderson, 1837). Multiple studies have shown PDTT violations of the Guiding Principles of the American Evaluation Association. Validity and reliability problems stem from serious flaws in the operation of PDTT’s, much like the flawed reasoning of the blind men and the elephant (Sax, 1878; Yen, 2006). Problems include (1) failure to detect plagiarized papers (Carbone, 2002; Crisp, 2004; Hill, cited in Royce 2003; Emerson, Rees & MacKay, 2005; Royce cited in Royce 2003; Valenza, cited in Royce 2003; Satterwhite & Gerein, 2002); (2) false “detection” of papers not plagiarized (Barrett & Malcolm, 2006; Emerson, Rees & MacKay, 2005; Green, 2000; Royce cited in Royce 2003); (3) exacerbation of opportunities for students to plagiarize without being caught (Bhanyani & Zhou, 2005; Carbone, n.d.; Carroll cited in Royce, 2006; Ford, 2004); and (4) violation of students’ intellectual property rights (Braumoeller & Gaines, 2001; Foster, 2002; Purdy, 2005). 
Solving a problem requires a cause-analysis with solutions framed to address the causes. PDTT’s fail in this regard, as well as failing to detect plagiarism at the same academically high standards that would be expected of any other evaluation system. Even if they met these standards, some studies show that they are no more effective than a simple Google search (Satterwhite & Gerein, n.d., Satterwhite & Gerein, 2002). What is the cost-benefit of using such systems (Hutton, 2006)? It could be the illusion of a quick fix and the long haul undermining of academic standards. Students reasons for plagiarism include: (1) lack of confidence in tackling a topic; (2) lack of prerequisite skills or preparation for an assignment; (3) reluctance or fear of questioning course content; (4) lazy thinking habits; (5) low technical referencing skills; (6) low vocabulary and language skills; (7) low motivation to do an assignment; (8) poor time management; (9) confusion about goals; (10) confusion about when collaboration ends; (11) confusion about plagiarism; (12) lack of skills in properly using content from the Internet - students often think that cut-and-paste processes are acceptable (Auer & Krupar, 2001; Barrett & Malcolm, 2006; Baty, 2004; Howard, 1993, 1993, 2000; Braumoeller & Gaines, 2001; Crisp, 2004; Royce, 2003). The current social climate is an added contributing factor to confusion about academic standards for honesty (Gina, 2006; Heslam, 2006; Hulbert, 2006; Karr, 2003; Lewis, 2002; Library Journal.com, 2002; New York Times, 2003; ProEthics, Ltd. 2005; McCormick, 2006; P.O.W. Network, 2001-2002; Sabato, 1998; Share, 2004; Wilson, 2006; Wolfson & Monnihan, 2003). 
Beasley (2004), Christe (2003), the Council of Writing Program Adminsitrators (2003, 2006), Johnson (2004), McKenzie (1998), and ProQuest Information & Learning (2003) are among the resources that offer research-based alternatives to plagiarism detection. Using their guidelines, a checklist for developing assignments with a low probability of plagiarism will be presented. The checklist addresses clarity of goals (elements: purpose, objective, outcome, value, and process), student preparedness and support (elements: entry skills and resources), and practice, feedback and improvement (elements: process and product dimensions). The presentation will show the relationship of the checklist dimensions to the identified causes for plagiarism. 
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